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.ship. As a rule today, we smile at the notion of the one to one relationship /

: The old adage that claims the best procedure for ‘teaching involved. .
the teacher at one &nd of the %og and the student at the other, has some-truth ..-f
in it. I‘ the teacher was aware of the individua1ities of the student and

was -able to accomodate them to the means of 1nstrd?f1on, then the one to one

‘_4re1at1onsh1p should have resulted in optimum 1earn1ng for the student If

the teacher refused to acknow]edge the 1nd1v1dua11t1es of the student at the

other end of the 1og and 1ns1sted upon a,fmieans of instruction in d1ssonance

with the student s learning skills, then opt1mum 1earn1nq wou]d have been ‘ AN )

greatly diminished and there would be no advantage to the one to one relation-

as being unrealistic, -uneconomic, and impractical. As teachers we claim we
do not have the time ncr energy to personalize instruction. Further, it is J//'

often -argued, the time honored process of lecturing with some discussidn is

_still the best*way to teach h1story, it certa1n1y is the predominant means

o

of 1nstruct1on and’ can be ca]]ed the trad1t1ona1 way (TT). -

If the TT class is closely examined, numerous serious flaws can be -
found. Let me give two. First and perhaps the most glaring flaw, is its
dehumanizing e]ement where teaching beccmes what is done to the student by
the teacher This is often ref]ected’in the. observation that since the
students really don't know much, the 1nstfuctor must TELL them what they'
need to know. The 1mportant activity in the ciass is not TELLING but the

student s learning and 1earn1ng 1s what the 1earner does 1 second, the TT

1. Michael Brick & Earl J McG -ath, Innovatioft in L1bera1 Arts Co]]eqes,
(New York: Teachers Co11ege Press, 1966), p. 2.

. .
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class normally uses the bell curve, which condemns most of. the class tb

‘mediocrity. It would be wise -to stress mastery of the material to be
- N

learned-and if the entire class should reach the level of mastery, all of -

them shoulg earn’ A. . If history is part of the humanities, why should a de-
personalized rule such as the bell curve becomg the measure,of-the_student?
The learner ought to be at the very center of what we do and our role’as

teatherslought to be to facilitate the learning of each and eJery student

who comes to us.

°

: ihe great advantage of the one tto one relationship of the log meta-

o _ phor is the chance for the learner to experience individualized.perSeonalized
U “Yearning and to-gain a level of mastery of the data. To achieve this there

" are at least five principles that ought to be followed. They are:

4

R ' 1. The learner ought to be free of the usual time factor that
constricts most course’s. 2 ‘ A

2. The learner ought to be able to use as many systems of learning -
as possible ‘in ordor to magter the data being presented.

3. The learner ought to be aware of his/her own learning skills and -

abilities so-as, to make better use of his/her potentiality through’
the various systems of-learning available, and to augment his/her
weaknesses in order to gain higher levels of, Tearning. :

4.__Ith]earner'odght to know what i$ expected fof‘masteﬁy‘of the data
. and this expectation must be stated in.clear unambiguous learning

objectives.

5. Learners should not be forced tino a single system of learning.
-but various systems of learning must be, available to be fit to
each individual. '

-
c

| B

These five principles are incorporated in thg AT section of World

Civilization on the campus of ‘Northeast Missouri Statehyniversity. For

— et te o

2. Barry Bloom, Evaleation and Comment, (BerkeTey: University of California |
Press, 1960), Vol. 1, Y0. 2, p. 7. Bloom reports zero OF negative cor-
relation between grades earned and the -amount of time spernt on homewortk..

‘\\\" T He concludes that the time factor .ought to be 1ifted from course work.

Q ' . . \ . .,‘. ’ )
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example, the.AT section has a two year limit for comp]etion of the course.. 3

. The second and th1rd pr1nc1p1es above involving student s 1earn1ng skills-

I° ~..-—/-

and ab111t1es, and prov1d1ng a number of learning systems that-can be n=tched
to -the- ‘individual’ student are part and parcel of the AT sectiow. The test
in use to identify the-1nd1v1dua1 student's learning skills is the Cognftive

Stylefﬁapvlnstrument deve]oped&hy Dr. Joseph E. Hi1] and"his associates of = |

: 0ak1and Commun1ty Co]]ege The three main elements of this instrumeht -

v -

symbo]1c med1at1on, cu]tura] determ1nants, and modes of 1nferences - 1nc1ude

+in part the student $ use of his senses; the ability to use certa1n kinds

- of theoretical and qua11tat1ve symbols such as words and numbers ; the ab1l1ty _

to 11sten and read the ability to der1ve meaning from symbo]s in an 1nd1V1dua1-

.‘—\

1st1c assoc1at1ve or author1tat1ve fashion; and the process used to make

-

dec1s1ons, which includes th1nk1ng »in terms of ru]es and principles, differences,

relationships, deduct1ons, and appra1sa1 These elements allow for 2,034

d1fferent comb1nat1ons and const1tute the cogn1t1ve sty]e of the 1nd1v1dua1

student As soon as tne cogn1t1ve map is. ava11ab1e (computer produced u1th—

in twenty four hours) it s 1nterpreted for the student and suggest1ons are

made as to how he or she. will probab]y best succeed in the course through

the. use of the avaitab]e systenms otllearning . " R
" There are seven d1fferent systems of 1earn1ng that can be-adapted

to‘the individual student. The seven include: the trad1t1ona11y taught

class; reading which'tncludes the test and supp]ementary mater1a1s; aud1o—

v1sua1s which 1nc1udes movies, filmstrips, audio- tapes video- tapes, and 8mm

loops, 1ectures put on an audio-tape | w1th slides 1nL\qrated into the text

—

3. W.J.McKeachie, "Research on Teaching at the College Level," Handbook of

Rescarch on Teaching, ed. N.L.Gage, 1962. This article con11rns the -
jdea ‘that time restrictions on a course are no longer valid if learning

is the key motivating, purpose for a course,

S .




oF théilecturess student interaction which’ includes discussion groups, gdmes,

-and, simuﬂations} students teaching students; and‘thetuse of documents, arti- ..

o facts, and Jackdaws ‘A student m1aht Hse some,, any comb1natlon of, or all x s
¥ of these-systems Accompany1ng.the seven systems of. learning is & flesible .. ' o
' \Y : 4

S testing procedure involving open book'mu1t1p1e cho1ce tests, essays, oral
reports. 4’ P . ‘ R ' ‘ s

T - The fourth pr1nc1p1e 1s met thrOUQh»l) the use of a c]ear]y stated

’

set of instructicns wh1ch g1ve the requ1rements for the var1ous “Tevels of

- grades, and 1) a modu]ar 1earn1ng program This program cons1sts of an out- .-

1ine of .the text a ser1es of self-tests w1thoanswers, a tr1 1eve1 set of”

1earn1ng objectives, and suggest1ons for furtuer readings The learning objéc-

“tives are couched at the seventh level of Blcom's taxonomy as interpreted-fn

3 L

Gronlund's Stating Behav1ora1 ObJect1ves "This was done in an’effort to . -

N
unamb1quous1y state the 1earn1ng objecti

ves of the.course. The first Teve} .

2 i g1ves the over—a]l 1earn1ng obJect1ve for the un1t, and'it is usua]]y divided

into five to seven more spec1f1c learning objectives which const1tutes the

T -second 1eve1. The third levell is the d1v1s,on of each of the second 1evel

‘ ob3ect1ves into s1ng]e concepts If the student.does not understano the

- goneral first level learning obJect1ve or one of the second level obJect1ves,

o

the single concepts can be mastered and f1na11y the second 1eve1 and, then the-

°

[/} PN
' general objective for the unit. . . . C, j
S - . N "‘ ",.|

For the past three-years I have been in the process of developing and

perfecting the individualized system of 1earn1ng for world c1v111zat1on or -

0

—

e 4, Paul Heist, ed , The Creative Co]]ede Studen
. . Francisco: Jossey-Bass, 1968 Y. Heist 1ists
creativity, the traditional grading techniques.

t: An Unmet Challenge (San
among the frustrations of
This is avoided in the

AT approach through the use of the flexible testing proceduye where stu-
dents have the chance fo use the test;ng apploac

mastery of -the data. . ' & v )

£

h best showing their
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what 1s ca]]ed Auto- Tutor1a1 on our campus.., Frequen+1y'those ﬁnterested in‘“t .
' this approach have asked how does th1s 7pproach compare with the trad1t1oha11y
taught class. .Th1s year in an effort to gain sohe answers to this question,
two of us who teach WOr1d Civilizations have engaged in an exper1ment to

learn how the ‘two approachs differ in the cognitive and affectlve domains.

~

. There were thrée null hypothesis posited:

There would be no significant differences betueen the UM(\_/,Z e
courses- in the gain of post-test over pre-test scores. - il

There would be no significant d1fferences in the student eva]-
uations of the two courses.

3. There would be-no significant differerices in. the att1tud1na1
changes of the students toward the subJect of history. S

Mich of the design of the experiment was pre- determ1ned by the pro—

, cedures established by the Un1yers1ty s curriculum requirements and the Fresh-
'man~Enro11ment Office. Freshman and sophomore students are requ1red to take
one of thehthree sequence (two semester) courses in the é-oc1'a1 Science Divi-
sion to fu1f111 part of their general e&hcat1on requ1rements Those who °
teach these three basic courses, U.S. Survey, World' C1v111zat1ons, and Re1lg1on'
and‘Human Cu1ture, have very little contro1,over the size of their sect1ons
and the student composition of their section. This means that the students

in the two groups were ndt randomly selected for this experiment. However
both groups came from the same population. At the beginning‘of the semester
hoth groups were about equal in size with.140 in-the T{\sectton.and 145°in”
the AT section. They were about equa11v divided along ma]e-fema]e distribu-
“t1on Both instructors used the samé pre—test the same text and Modular

(24

Learning Program, the same post«test and eValuat1veo1nstruments The AT
)
section had a lowgr mean score on the pre-test than the TT Section. Further,




. student. The instructor had the.use of’a graduate assistant whose-main

_of the semester, the students could choose between Option A or Option B.

* - were slightly reduced and the t1me factor halved, the students would “learn

« N N -
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. 2 ‘
the“TT“section“was*more"pﬁsitive~tohard~the*subject~of~historywthan~the~TT—“/~~4—~~,

*

-

section at the beginning of ,the semester.

The TT section met three times per week for a 50 minute lecture and
some discussion. 'The students in the TT section were tested six times
durrhﬁ/the semester through the use of four multiple choicdtests and two

essay tests: Attendance was taken and did figure'in the grade earned by the .

responsibilities were to take attendance and to assist with the grading. At.

-

the end of the semester a_curve was used for grading purposes and 7.5% earned .

A, 18% earned B, 39% earned C, 13% earhed D, 7% earned F,. and 16% Withdrew.

The AT sectton met, three times durihg the semester; twice at the
beg1nn1ng for 1nstruct1ons and the administration of the pre- -tests, and once
at the end of the semester -for-the post-test and eva1uat1ons In the course.

<

0pt1on A operated unon. an assumpt1on that when the” requ1rements of a course

as.much as during the normal semester time span. In Option A, nine weeks
]on§3 the students had less to do and less time to do it in. They were asked
to>perform at 90% of mastery over thirteen chapter tests that were multiple

choice “n nature, to write two "A" essays plus four "A" evaluations of ’ Cow

various forms of media avai]ab]e to them, and f1na11y t0 earn at'least a

grade of 80% correct on the final for the grade of A-for—the-course - Option. = _
. - o . . )

B, a two year time limit, Jnvo]ved performance at the 90% level of mastery

for the same th1rteen chapter tests; the writing of four "A" essays and-

n

twe]ve At eva1£at1ons of the various forms of media plus at least- 80% cor-

8
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rect on the final exam to earn a grade of A. Sjnge the course_did not-meet-

— ———-—r—"

e o
-

as a cldss, no attendance was taken. The 1nstructor and the graduate
ass1stant saw the1r main purpose to.be to fac111tate the learnifig of the stu-

]

'dents:1n the section. By the end of the semester, 47% éarnd A, 35% earned 3,

<

1% earned C, 0% earned D, 0% earned F, and 17% Withdrew.
S .
A /;rﬁé evaluation of the course was on a quadra—]eve1 basis. The soudy
h;story was eva]uated on one part of the quest1onna1re the method of
1nsﬁruct1on on another part, the third part measured other affect1ve areas
not covered on the f1rst ‘two parts, and the. fourth the post~test, proV1ded
‘the cogn1t1ve gain made by the students, over the pre ~test gqve:’at the be-
g1nn1ng of the semester A Chi Square Test was used to‘determine the sicni-

ficance of the responses of the students to the items and then a Gawn2 'es*

was used to gain further d1scr1m1nat1on’1T<the1r reSponses. This eva]uat1on

&
Y]

" was the basis' for testing the three nul¥ hypothesis.

The first null hypothes1s stated there wou]d be no statistically

14

s1gn1f1cant d1fferences ‘between the two sect1ons on. the post- test gain. -Fhe
AT class pre- test mean was 23 out of 109.possible- wh11e the TT ¢lass mean’

was 31 on.the same test. The post -test mean was 77 for the AT class and only
56 for the TT section. Thus thé f1rst~nu11 hypothesls was proven—wrong—and
can be rejected. Those in the AT section more than tr1p1ed their pre-test
score while those in the TT sect1on did not double their score. Thus 1n the
cogn1t1ve ‘domain, the AT c]ass d1d significantly better - they 1earned a

*.
-great deal more. . ' v

The second nu]] hypothes1s that there wotild be no s1gn1f1cant dif=.

ferences in-the evaluation of.the two courses was Partly correct and partly .

RN

-
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; 1ncorrect Over forty quest1ons were answered, by the students .n Jthe effort

to prove th1°'second nu]] hypothes1s. The quest1on$ covexed the sethod of
¢each1ng, h1story aé a subJect, and other e]ements ?eTatJve to the affectIvk

domain. -Once the responses were tabu]ated they were found -to be stat1st1ca11y B
-

- 51gn1f1cant at the 001 1eve1 Then the Gamma Test was app11ed to determ1ne
_the importance of the responses Of the fifteen quest1ons directed toward
the1r attitudes toward history, nine or 60% produced s1gn1f1eant gamma resu]ts.
The same ba51c resuTtstwere found with the quest1ons reTat1ng to the method
.of 1earn1ng and also in the third sectionof the que$t1onna1re. In the }atter
part, 67% or 'six -of nine quest1ons demonstrated s1gn1f1can+ ‘gamma resu1t°

_ w1th the ganma being over 40 In short-the second nu]l hypothes*s was
proven false and thus reJected The AT sec1on“and the 1T sect1on did not
produce s1n11ar evaluations “in the area of the affect1ve\doma1n

To make this<%clearer, let us exam1ne the questions asked and the
responses made by the two groups. The fo]lowmng are the six questions

from the survey that measured their att1tudes toward h1story as a subJect

that were answered basically the same by both SECtTOﬂS .

. 0._
o 3. This class is only for those who will _be teachers or for hlstory
' majors.
L4 +- O - - . - et
‘, AT |21 (2] |58 .
Ty (3% 2= [45 | §7%°
‘ \j 7 ‘ hd ' ) M
5. History does teach you to think. © C -,
' T+ - 0 e .

AT '_72 T 79 “T/2 |- B
o RN Y VT A




© 6. Th1s'n1story course shou]d be e]1m1néted as_an offer1ng at’
th)s unwvers1ty. . .o 3 (”’
-"F“:';s—‘ 4 0‘.. - = . e "
. A ] % // ] 2 8é . -~ :. 33
7 T =1 re T3z Q-5

.
*

2 T - i 5 Sa."\ Y R N
~i':10., The subject matter of this history class -is to mechanical and
. - formalized,, - ., .
¥ T 0 -

. AT 33 | /9 I
S TT e ] 24 |3 -

4]

Y.

°

: 13.; This ¢Tass in history has helped meé develop an apprec1at10n of .
the impartance of the past to-the present. o .

X -0 =
AT [e7 T2e 7
TT 160 /17 | 23

/ 4

14. This ‘history class has helped me appreciate the importance of
h1story in da1]y ]1v1ng )

T
AT 5/,~. z7 1/ | - .

7 [ 37 [ 3 |36 |52

A

It is obvious the responses support h1story as a SubJeCt w1th1n

the Un1vers1ty s curriculum. \thether or not the,course 1s taught in the -

TT or AT manner seems to have little bear1ng on the students‘ responses.
However the majority of the responses to this part of the. quest1onna1re
present a.different pattern ard this pattern shows the teaching approach

[ -

does make a significant difference. .
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1. Thfs'coursevin h

istory should, be réquiréd of all students for -

graduation. _ . - -

. % « 3 * 0 “

AT ' st T 19 T 3

‘,T{ 29 /3‘\ 57
. e

‘2. T received éxpérience in thi's. history class-that will Be“valuable
Tife.
+

for me ?Iloﬁ my

.' o

—
—~—

AT

6O

BEXs

3.-

Fa.

9.

“"_". '-_rT 2é —

)

-

4, This higgony course gave me my f{rst real

-3¢

. _* 0. -
Ao 35 |.35 {30 \|
TT B 21 | 70 |

/

7. Most of the work fdn the class was valuable. |

@

..

L <+

+ o -
AT | 60 |30 7
TT7 | 31 35 | 2

‘e

\gl:.~4/57- .
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8. This class is the best c1asé here in which creative thinking

‘can be taught.

A7

TT

" o'\ T‘.;.
21/ &5/ 28
18- | 74

-

8.

A ]

Y

Only the bf;ghter stgdﬁnts benefit from this
s

\‘
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9.

,7

\

27

. TT

76
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\
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in history.

frthusicsm for histdtj.-
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E 12. I° wou]d _recommend th1s course. to anyone. : "

\ L AT + T b ~ |
15 28

LT TT\ 28. [ 32 |40 5= .

: T SR - B S )

R . 15. This course was exce]Jenf for the slover student: uho needed

o v ‘more repetition and prodd1ng thanwmost : L
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fThe responses to the AT sect1on are s1gn1f1cant]y more pos1t1ve than those

2

i '.‘;f‘ "of the TT sect1on As can ‘be seen in the d1str1but1on of the responses,

e .

T, which, are in percentages, the AT c1ass tends to respond in the oppos1te man-
T‘gé‘ . "nervfrom those 1n the TT- sect1on Th1s was most pronounced for questions
WATF L -

TR 1,2,8,8311, 12 15 In other-words in these Questions where AT section

&

responses were s1gn1f1cant]y positive, the TT" sect1on s responses were negat1ve.

USRS A similar s1tuat1on developed 1n the responseés to the questlons that
. dealt with the method of teach1ng hxstory, In seven quest1ons or 47% of the
: .‘ t1mo,7the two methods of instructjon e11c1ted remarkablz mllgr_results_______,
L : — NI -
Sl -For~examp1e. S - Q’
O sroo- 170 1 would-have 1ike to ask more quest{ons_ering the semester.
' S - N
..“.. v s ° ;‘.-A .|' o
T T e T T b P %DA: ) :iO F "22/
:,,._ Lo . . .' . l"- . : b -g‘» ' .
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" 19. The grading has been: fair this semester. . .

AT
TT -

AT |

T7T .

AT

g5.42"

.

- §maT

+ 0 =
67 19 - | 14
K 2 9. 17
.20._'There'wa§ a Tot of class time wasted this semester.
= O - -
| 2 /6 | 70
. 31 13 g5
2k 1 wasn't'ébleﬂto keep Qﬁ With "the other students.
’ + 0 - -
9 28 |, 63
4 1. |63

TT.

g:,o&é

k4

;’ ~ 28. .There was too much émphasis on things that weren't’ important.

ity

- . * - ./
29. There was too much outside work-required this semester.

° «©

AT
7T

AT
o 7’7,

-+

0

¢

1A

2z

w_.:;m4/;%f~,".

34

39 | 28 -

+ . 0 - _
2 /9 58
4 17 46

t

'.‘gp. It was too easy for thé slacker to get by this semester.

30

g=1/8

B -+ o: - .
g ‘/drT A9 "/2. 65 '5;'004 -
TT | 15 | 18| 65 ' ‘




Thése responses are not significantly different but the responses are of
the character one would hope to achieve in any history class. However the

ma30r1ty of the quest1ons present a d1fferent pattern that shows the strength

of - the AT section_over the-TT sectlon.
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I 1ike the.way history was taught this semester
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I knew how I-was doing all semester
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It took-too long to get my test papers back.
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. ‘He covered the subject too fast.
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I be11eve too much written viork was requ1red this semester.
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. 25. 1 had plenty of oppor*un1ty to work on my own this semester.
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T worked more in history than in my other classes.
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7. 1 think more use of teaching materials.would have helped.
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The respoﬁsés to the AT section are significantly stronger than those in
the TT section. Either the students in the AT section re§poﬁdéd'in reverse:
to those in the TT section or:thé former's responses were significantly
higher'to warrant a higher gamma. in either instance the responses of the

AT section demonstrate- more positiveﬁeés in *the areé of the affective.domain

than those in the TT section. ’

. The last nine quest1ons presented-a configuration in whlch the AT

-.section dominated the TT seLt1on S responses. In three 1nstances there
were no statistically significant differences in the way in wh1ch the two

. sections responded to_the questions. ‘ . .

¢

34. Was the amount of time you spent on the class more, same, less
than what yodu spent on your other classer .
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45. Do you think you understand your world better now as a result
-of this course. .
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47. Did you\1%ke;hﬁstory béfore tqking;this:course.
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The reémdining six responses, put the AT section 1n a very positive light. ‘
For example: ) . . ! ‘ oo
> .
35. H&ve youw found this class more, sane, less difficult than
your ‘other classes. )

, . .' . - A 9 . '. .:&.
' AT /é 47 28 —elf '
5 18 20 VR 7 B A

36. Would you 'recommend this class to your friends. . -
. R =

P . O -
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37. Have you learned more in this class than-in your other classes.
” +" o —
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" 38." If you had a choice-between this type of class and a tra-
. ditionally taught ¢lass, which would you choose. (This was
worded-in revergﬁ.order'for the TT section.)
\ i g b
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42.? Are you satisfied with the evaluation of your work.
29 | 36 | 3¢ &7
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48. Has your attitude changed toward history as a result of',
taking this course. -
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. ~In most of fhé above instances theiéamma regxesent§ a'significanf]y

'higheﬁ response on the pa;{ of the AT sectjbn. Thif was true'féf'questions
36,° 38, 42, 48. ‘For questiq;swgse 37,'thefresponses were reVérsed. In

~question 35 more of the TT section found their section more difficult than
those ib tﬁe AT section and mé%e AT students found their section iess dife.
ficuTt than those in‘the‘TThsection. This can be éxplained in part‘by the
%éct that when students are suéceeding in a class aqd feel the class is

- relevent, theyvfind it to be of less difficulty tﬁan‘oﬁe in which they are .
‘bored or they find the class to be meaning]ess‘to them, The responses ©Of
-the studénts to duesfgén’3z arékquite signjficant in ‘that more in the AT

section felt theygieanneg more fhan those- in the. IT.section. Thjs ien@s>toj~;~”"“'

“ -
©
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support the position taken in relatien to question 35 above.5 In summary,

~ . the second null hypothesis was in error and rejected since }nfthe studénts'

reéponses, the AT section received more statistically significant pcsitive

3

~ responses than the TT section.

' It is apparent by now that the third ?u11~hyp6thesi§ is false and ¥ :
must be rejected. The students in the AT séctidﬁ began. the semester more : |
negative toward histary than those in the TT’séE%ion by by the end of the )

?*' :h sémester,c40% of the AT ﬁeéative.studen;s had becpﬁe positive aﬁd?hbné becqﬁg

—

. hbfeﬁﬁeggtive while in the TT section,. only 16% who had been negative ‘» e~ {?

became more positive while 12% acfua11y became more negative toward history.

. - n

wOn the basis of the data presented in this study involving approiﬁ— )
- : T e ’ .

>

mately equal populations, it

“can be concluded that:

4

1. The students in the AT section learned more than those in the .
TT section. ) ‘

- \ é. The students in the AT section gave more positive evaluations '
: of the course than those in the TTsection. '

~

3. More of the students in the AT section who had-begun the class -
.. negative toward history became ‘more positive to the stUdy‘bf

history by the end of the course while those in the TT section

tended to retain their pre-course attitudes. '

'S

b

L The implications of this-study are iﬁBortant for the history profession.
The TT sections have a place in the curriculum but not the dominant place
heretofore enjoyed by them. If the purpose of the history course is to

< learn the facts of history and how to interbret them in a meaningful manner,

-

o 5 R unite, "Motivation Reconsidered: The Concept of Competition",
P . _Psychology Review, VoJ. 66, 1959, p. 297-353, where the same basic idea
: . 18 presented. e, 2 :

r

[

«' . © 39
b -




-18-

Al
. -

8 . _the AT approach seems, to accompllsh this much more effect1ve1y than the TT .

approach. Th1s study shows that AT can br1ng about a more pos1t1ve change

towara the study of history than the TT approach. Unless there is 3 qreater -
- pos1t1ve change in the affective dona1n at the, freshman\and sophomore levels,

the h1stovy profession wili probab]y exper1ence a dec]1ne in enro11ment at

the upper levels of study which wii1 compound an already d1ff1cu1t s1fuat1on

<\\\\ Thus , "AT oughq to become the predom1nant means of teaching h1story at least— e .. -

i}
~ <

" at the ear]y 1eve]s of college and university ‘student gxperience.
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